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Abstract: Collaboration skill is known as the ability of someone to work both effectively and take responsibility for making the commitments that are 
necessary to achieve a common goal. Collaboration skills are important for students because, through collaboration skills, students are expected to 
achieve meaningful results when they experience real life in the community. The purpose of this research is to identify the collaboration skill of biology 
students at the Universitas Islam Riau in the human anatomy and physiology class. The research method used was a survey of 112 participants. Data 
collection is done by observation using observation guidelines. The collaborative skill indicators studied include responsibility, respect others, 
contributes, organizes work, works as a whole team. The results show that the indicators of collaboration skills from the lowest to consecutive are works 
as a whole team (58.5), organizes work (60.1), contributes (64.9), respects others (75), responsibility (76.4). In general, student collaboration skill is still 
in the good category (66.98), and therefore, a proper learning strategy is needed to improve student collaboration skill. 
 
Index Terms: biology education, collaboration skill, human anatomy and physiology, student Minimum 7 keywords are mandatory, 
——————————      —————————— 
 
1. INTRODUCTION 
Today's society is considered by many to be a knowledge 
society [1, 2]. Anderson [3] defined knowledge society as a 
society where ideas and knowledge function as commodities. 
This commodity is used to combine the knowledge available in 
order to achieve success. Therefore, the impact of 
globalization and increasing public knowledge has led 
students to have the skills to succeed in the workplace and the 
community [3]. Students cannot expect to succeed if they can 
only do manual labor or a job that could be replaced by 
machine work. Instead, success lies in the ability to 
communicate, share, and use the information to solve complex 
problems, able to adapt and innovate in response to new 
demands and changing circumstances. A number of studies 
and reports have identified the skills needed to succeed in the 
21
st
 century. Mccoog [5] argued that to acquire 21
st
-century 
skills; students must be encouraged to come up with new 
ideas, evaluate and analyze the material presented, and apply 
that knowledge to their previous academic experience. 21
st
 
Century skills are crucial to preparing students for the 
knowledge society. These skills include critical thinking and 
problem solving, communication, collaboration, creativity and 
innovation, information management, careers and life skills [1, 
2, 6]. Collaboration is considered a skill that is a common 
requirement in today's world of work. Collaboration is a 
collaboration that provides experience to understand each 
other's strengths and weaknesses. Collaboration enables 
people to solve problems that they face and achieve common 
goals [7]. Collaboration is a group action to get things done 
together. A group is made up of two or more individuals 
interacting with one another, interdependent, defining 
themselves and defined by others as members of a group. 
Collaboration involves sharing rules around common interests 
and participating in their roles, influencing each other, finding 
helpful groups, and pursuing common goals [8]. Collaboration 
is a skill that is very important in the learning process. 
Vygotsky's sociocultural theory [9] explained that an important 
aspect is the proximal development zone. The proximal 
development zone means that the learner cannot reach a new 
concept or idea unless he or she receives help or feedback 
from an educator or colleague. Peer interactions are an 
important way to facilitate cognitive growth and knowledge 
acquisition. It is further explained that peer collaboration can 
assist learners in problem-solving. Learners engaged in 
collaborative learning enhance their critical thinking and 
problem-solving skills [10]. Collaboration is very important in 
learning because with collaboration skills students can use it 
when they are in the working world. Furthermore, collaboration 
is increasingly being identified as an important educational 
outcome and is one of the key skill of the 21
st
-century [4, 11, 
12]. Research shows that people with good collaboration skills 
enjoy better performance [13], have the ability to mobilize and 
energize others to create a shared vision of problem solving 
[14], facilitating the work of others, can identify and leverage 
various team members' capabilities [15]. Other studies have 
found that training students on how to work together (e.g., 
planning, group decision-making, setting goals, setting time, 
accepting roles, and creating a positive group environment) 
enhances learning effectiveness [16]. In other words, having 
better collaboration skills produces better results. Juceviciene 
& Vizgirdaite [17] see four key challenges in achieving 
collaboration skills: context, content, educators, learners. 
Collaboration is not just a means to develop or evaluate 
knowledge learned through engagement in learning and 
practice [18, 19]. Collaboration skills have been described as 
skills that drive learning mechanisms, such as induction, 
deduction, and associative learning [20, 21]. Some of the 
benefits of collaboration are effective job sharing; the 
integration of information from various sources of knowledge, 
perspectives, and experiences; and increased creativity and 
quality of solutions stimulated by the ideas of other group 
members [22]. Collaboration skills can also enhance students' 
social competencies, including conflict resolution skills and 
academic self-concept [23]. Given the importance of 
collaboration skills in learning, it is imperative to do research to 
find out collaboration skills in students. In addition, information 
on student collaboration in the Biology education program of 
the Universitas Islam Riau has never been explored. Based on 
this research, this study aims to find out the collaboration skills 
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The research was carried out at the biology education 
program of the Universitas Islam Riau with a total of 121 
participants taking part in human anatomy and physiology 
courses. Collaborative skills data were collected by observing 
during the learning process. Observations are made based on 
the observation sheet. The observed collaboration skill 
indicators adapted from the NEA [24] and P21 [25] consist of 
responsibility, respect others, contributes, organizes work, 
works as a whole team. Observation guidelines were created 
on a descriptive scale ranging from 1 to 4 for each indicator. 
The data obtained were then analyzed to determine the level 
of student collaboration skills. Data analysis was performed 




     
Description: 
N = Value 
SC = Accessed score 
SM = Maximum score 
 
The results of the calculation of collaboration skill values are 
grouped into several categories: excellent (80-100), good (60–
79), sufficient (40-59), poor (20-39) and very low (0-19). 
 
3 RESULTS AND DISCUSSION 
The results of the research collaboration skills of biology 
students at Universitas Islam Riau in Human Anatomy and 
Physiology can be seen in Figure 1. Based on Figure 1, it can 
be seen that the indicator of collaboration skill with the highest 
value is responsibility (76.4, good category) and the respects 
indicator is only slightly related to the responsibility of 75 with 
the good category. Other collaboration skill indicators such as 
contributes and organize work are also in the good category 
with values being 64.9 for contributes indicator and 60.1 to 
organize work indicators. Of the five indicators of collaboration 
skill measured, the indicators works as a whole team with the 
lowest scores (58.5, sufficient category). The indicator of 
responsibility is higher than the other indicators because of the 
observation made when the student is given the task, and the 
task is collected according to the time specified. During the 
course of lectures, lecturers also need not be reminded to 
submit assignments on time. Students share responsibility as 
they work in groups to complete assigned tasks. Sharing 
responsibilities is more than just helping each other because 
students have to work collectively and take responsibility for 
their results [26]. One is said to have a responsibility when he 
is emotionally bound for whatever purpose he has set, works 
very hard to fulfill all responsibilities, and has the urge to do 














The indicator works as a whole team lower than the other 
indicators because when a student is assigned a group 
assignments, then not all team members are involved. 
Besides, it is found that the group performs the task separately 
so that the task performed is a set of individual tasks. The 
maximum achievement of a given task can be achieved 
through teamwork. This means that each member of the group 
must be involved in teamwork. In this study, during the 
observation, there were still groups that did not show 
teamwork. Teamwork is a collaborative process that enables 
ordinary people to achieve extraordinary results [28]. A team 
has shared goals, and team members can develop effective 
reciprocal relationships to achieve the team's goals [29, 30] 
Teamwork requires the ability of individuals working together 
to achieve shared team goals by sharing knowledge and skills. 
The literature consistently highlights that one important 
element of a team is its focus on common goals [26]. 
Teamwork can help people share the same goals and 
responsibilities for results. The low value of collaboration skills 
on the indicators works as a whole team is also due to the fact 
that students are not accustomed to recognizing the 
capabilities of each team member and can use those skills in 
completing tasks. The experiences students have had over the 
years have also influenced their ability to collaborate. 
Collaboration doesn't always come easily to learners. For 
example, Dewey noted that learners come up with past habits 
that may hinder working together. If learners are responsible 
for their learning, social, and interpersonal skills need to be 
taught [31]. Indicators of respect for others have a value of 75 
and fall into enough categories. This indicator is only slightly 
different from the indicator of responsibility which is the 
indicator of the highest value (76.40). Observations using 
observational guidelines generally show that members of the 
group appreciate other members of the group when 
expressing their opinions. An important component of 
collaboration is giving and receiving feedback. Peer feedback 
in building knowledge has many benefits; for example, it can 
serve as a checkpoint between the quality and direction of a 
colleague's work on existing criteria [32]. Feedback can also 
provide opportunities to identify the strengths and weaknesses 
of a colleague's work, suggest improvement in the job, and 
serve as a self-assessment tool to determine the gaps that are 
being made  [32, 33]. The value that students gain for 
respectful indicators of others has not reached the good 
category as it is still found that members of the group maintain 
their opinions when other members of the group have different 
opinions. Each learner in the group supports the process of 
members of the other group while monitoring the goals set. In 
the learning process, learners are engaged in the joint 
planning, monitoring, evaluation, and regulation of the social, 
cognitive, and behavioral aspects of their learning [34]. The 
next indicator of collaboration skill observed is contributes. 
Data analysis results show that student achievement on these 
indicators is still in a good enough category (64.90). The form 
of contribution a group member makes during a discussion is 
to provide opinions and to look for references to complete the 
assigned task. Evaluation results are still visible to students 
who do not offer feedback or feedback after other members of 
the group have expressed their opinions. They are tired of just 
listening, and even some are busy playing with their phones. 
The purpose of collaboration in educational settings is to learn 
and unify shared content to develop shared understanding. 
The process of learning should be social action [35]. When 
 
Fig. 1. Students’ Collaboration Skill Score on Each Indicator 
 





contributing to collaborative work, learners need to organize 
themselves, others, and groups [36]. Collaborating with others 
in groups and teams is a lifelong learning skill. When 
collaborating, people on the team can explore different ideas 
and experiences. This requires involvement in the exploration 
of ideas, knowledge, and mutual understanding [21]. The last 
collaboration skill indicator is organizing work. The value of 
collaboration skill on the indicator is 60.1 (sufficient category). 
Observations show that when a student is assigned a task, 
only a few people write it in a notebook about their to-do list 
and complete it with completion time. To facilitate 
collaboration, it is best for each student when a note or draft 
has been created to complete the task, so the draft and note 
need to be well organized. Once organized each member of 
the group can utilize to complete various tasks. Based on the 
results of the observations made, it has not been done. The 
findings show that in schools and universities, learners are not 
often taught teamwork or collaboration skills so the best way 
to learn to collaborate is to engage in activities that require 
learners to collaborate [36]. The benefits of teaching and 
learning collaboration when learners are given the opportunity 
to work together toward academic goals can be done by 
improving the quality of learning. In general, the University of 
Riau Islamic is quite good. Out of five indicators of 
collaboration skill studied, responsibility, respects others, 
contributes, organizes work, works as whole team 
responsibility indicators occupy the top order followed by 
aspects others, contributes, organizes work, works as a whole 
team. Collaboration skills are critical to identifying and 
prioritizing unfulfilled goals and determining the right course of 
action. Therefore, in the process of learning, it is necessary to 
determine the right learning strategies for students to have a 




Collaboration skills of biology students of the University of 
Riau are at the 66.98 for Human Physiology course which falls 
into the category. The highest indicator of collaboration skill is 
responsibility (76.4, good category) while the lowest is work as 
a whole team (58.5, category enough). The other three 
indicators of collaboration skills that are respects others (75) 
contributes (64.9) and organizing work (60.1) all fall into one 
category. Based on the research findings, educators need to 
think carefully about changing learning strategies so that 
choosing the right learning strategies is expected to enhance 
learners' collaboration skills. Related strategies such as 
assignments, troubleshooting, and other strategies aimed at 
building student skill collaboration. In turn, having good 
collaboration skills can prepare students for the working world. 
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